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(according to their English lecturer) who are majoring in Business
Administration were involved as research participants. They were divided
into two groups, one experiment group of 30 students and one control group
30 students. Both groups were given a 6-session English learning each. The
experiment group was given TBLT approach with mind mapping technic and
the control group was given English learning with conventional method and
materials, The topic discussed was 'making business letter'. During learning
session, students of experiment group were found more creative and stated
that ‘mind mapping technic' was effective to improve their comprehension of
the topic and engagement being compared to control group. They were much
helped with mind mapping as a role play activity.
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The Implementation of Mind Mapping
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Denpasar, Indonesia Denpasar, Indonesia Denpasar, Indonesia
agungrakasitawati@pnb.ac.id dyahhudiananingsihi@pnb.ac.id maderaijayawidanta@pnb.ac.id
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Abstract-—Task-Based Language Teaching (TBLT) has
heen found effective to improve students’ comprehension on
language and communication skill, This study aimed at
investigating whether (or mot) mind mapping, as & part of
learning techmics, was potential to increase students’
engagement in learning English in English as foreign langunage
(EFL) class which implemented TBLT approach. Two groups
of student with the same level of English ability (according to
their Englisk lecturer) who are majoring in Business
Administration were involved as research participants. They
were divided into two gromps, ome experiment group of 30
students and one control group 30 students. Both groaps were
given a 6-session English learning each, The experiment group
was given TBLT approach with mind mapping technic and the
control group was given English fearning with conventional
method and materials, The topic discussed was ‘making
business letter’. During learming sessiom, stwdents of
experiment growp were found more creative and sfated that
‘mind mapping technic’ was effective to improve their
comprehension of the topic and engagement being compared to
control group. They were much helped with mind mapping as
14 role play activity.

Keywords—mind mapping, role play, engagement, TELT,
EFL

I.  INTRODUCTION

TRBLT has been a warm discussion topic. It has been
considered successful by some theorists, and on other hand
unsuccessful by some other scholars. According to Sato [1],
TBLT was found unsuccessful for teaching English in
Japan. Effcctiveness of a learning activity depends on how
the lcaming can achieve its target or goal. As learning goal
was set in order for students to master grammar, to be able
o comstrict  grammatical  sentences, TBLT  with
communicative language teaching (CLT) was left. They
even suggested conventional model of learning whose focus
is on grammar points (conventional {orm-focused
approach), such as grammar translaiion method (GTM),
Presentation Practice Production (PPP), Test Teach Test
(TTT).

In line with this, Tt is also found that TBLT was doubiful
lo contribute o a success in Jepang {i-4]. These research
investigated that TBLT was not in accordance with the
teaching of English as a foreign laguage where students did

not have needs on using language for communication.
TBLT did not mect learmning style of Japanese students,
TBLT exposes students to activity of using language in
communication, but Japanese students were focused on
preparation for taking English test, A part from this, TBLT
i5s also apposed lo Confucius culture where lerturer or
instructors always have far stronger authority than students.
As TBLT only focuses on a structure or form which often
results in a fossilization of languaye rather than acquisitaion
of language. It docs not have a model which emphasizes on
language structure 1], {3-61.

A part from its weakness, TBLT was also found
cfective to support language acquisition [7] , [8], [9], [10],
f11], and [12]. Effectiveness of TBLT in English language
teaching was undertaken by (7], (8], [9] which finally
resulted in a notion that this model was proven to be able to
response to failure of “presentation practice production’
(PPP). PPP was declared to fail to improve students’
communicative skill and TBLT conversely could improve
students’ skill of using the language. It has beenr considered
suitable o acquirc second language and class-based
rescarch, Their inmvestigation was successful (o produce
notion that: TBLT is supportive to the implecmentation of
CLT. it is reaction to failure of presentation-practice-
production model and test-teach-test model, and it serves
target langnage (TL) as a means for communication better
than as a learning object.

Effectiveness of TBLT was also evidenced by [9], [10],
[11], and [12]. Samuda & Bygate [9] stated that *task’ is a
holistic activity which involves language users to achieve
aon linguistic goal. Tt prioritizes a coniext where task
becomes a center for learning to provide activities which
uses English in class room, fo guide teachers to dosigne
curriculum, and syllabus as well as to detcrming asscssment
model for learners. TBLT is considered to be very potential
and holistic to design a learming model. This finding could
attract much attention on English teachers, lecturers,
theorists, and practitioners. Other vicw was shot by some
theorists on TBLT found that it was successful to provide
students with natural English, it is an alternative approach to
solve English studenis in Japan, it could give input which
contributed to real output, TBLT uses input-based task
which helped students improve ther communicative

Copyright © 2019, ihe Authors, Published by Atlamis Press,
This is an open access article under the CC BY-NC license (http://creativecommons.org/lirrneacihe: nafe mn
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compelence, it provided students with meaningful language
use, and TBL could be adjusted with situation and condition
[9-12]. Research on TBLT in {eaching English was also
carried in integration with other models and for other
purposes, such as problem-based learning. project-based
learning, silabus designing, meaning-focus instruction, as
well as tcaching sirategy. TBLT was very cffective as
studenis and activities are integrated in a meaningful
communicative activities and oricnted on a goal thal it can
help learners solve problem, finish projects, and make
conclusion. Moreover, TBLT was found more effective if it
was supported with analytic syllabus which focused on
learners ability in doing task in atrpet language without
grammar lesson carried out cxplicitly with procedural
syllabus [13]. This syllabus emphasized that forms or
grammar ¢an be leamcd through focus on meaning technic
and grammar construction [14], Thus, TBLT should be
supportive to a condition where the learning should suit
students’ copnitive, be able to involve students, as well as
fulfill their needs [7]. In addition, it should be able to make
students ’notice’, i.e. insert syntactic aspects, vocabulary, or
phonological aspects and other into their mind {17].

Research on TBLT have been cenfralized on how
grammar was taught, how communication was dominated,
how one single form was introduced without paying attention
on integraiing it with other form in leaming process, and how
students were introduced with natural English, Those
advantages and disadvantages of TBLT were not judged as
its integration with other aspects. What if other aspect (i.e.
mind mapping) is involved in TBLT. The lcaming is seen as
a one-full-session activity. This research was trying to
investiagte how 'mind mapping® played a role in TBLT
implementation. Specifically, it is aimed at investigatin
whether or not mind mapping was effective to enhance
students’ engagement.

II. METHOD

The gualitative study tried to prove if mind mapping was
effective to enhance students’ engagement and
comprchension of the topic. Engagement, behavioral
intensity and emotional quality of a person’s aclive
involvement during a task, is very neceded to enable
students’ successful learning. Students’ involvement in
learning is of much importance which can certainly
guarantee their meaningful learning. However, many
classes, for instance EFL c¢lasses ignored students’
involvement in any tagk or learning aciivity. Comprehension
refers to students” understanding of the topic learned. It is an
aspect with which leamers can be helped to interpret and
understand what is being listened and read. Mind mapping
is a technic where siudents were given a lask to focus their
attention on the topic prior to their producing an output.

Rescarch participants were two groups of student
majoring in Business Administration Department each of
which consisted of thirty students, All students had same
level of English ability based on their English lecturer’s
daily achievement report. The participants were divided into
two groups, one experiment group and onc control group.
Both groups were given a three-sesyion English learning
each. The experiment group was given TBLT approach with

Advances in Social Science, Education and Frumanities Research, volume 354

mind mapping technic and the control group was given
English learning with conventional method and materials.
The topic discussed was *making business letter’.

Data of research were effectiveness of mind mapping
implemented in EFL with task-based language teaching.
Mind mapping consists of two parts, they are ‘content” and
‘language’. These two parts have been potential to enhance
their engagement and comprehension of the topic. Prior to
working out writing task of ‘making business letter’,
students were given task to map their mind. Mapping
‘content’ [unctioned to enable students to drawn in their
mind what information they will contain in letter of
business, Information is very important as it is the things
what language is used to express. Aspect of ‘lanpuage’ is
also supportive lo achieve goal. Students were asked to
think, to inventory, and to use what expressions, vocabulary,
clanses, structures are used to write letter. Good letter of
business is that contains enough content and appropriate
language.

In learning process, stidents were given elicitation or
lead-in activitieg with guestioning technic. The activity was
done for ten minutes to introduce topic. During this stage,
students were given related questions both open and close
questions. The questions were used altract  students’
attention to topic. Mind mapping was introduced after lead-
in activity finished. Mind mapping was presentcd in 20
minuies. [t provided students with chance to discuss with
their friend or use their intuition sbout content and language
needed when we want to write business letter. In ifs
implementalion, sindents were given two boxes conlainitg
content and language. The topic of mind mapping was
‘making letter of enquiry to an agro-tourism company.
Students had to inventory things tounst would see in an
agro-towrism company, i.c. whal information they would
fike to ask about and what form of sentences, noun phrases,
clauses, words, or other linguistic propertics needed. After
the twou iypes of data obtained, studenis were asked to
formulale information and form questions or sentences used
in writing inquiry letter, or interview. The next step is
speaking activity in form of interview. Students were asked
to perform an interview either directly or via phone to agro-
tourism. Students spent 10 minutes to undertake interview
activity. Students performed it in turn. They acted as client
and owner or staff of an agro-tourism company. Interview
activity seemed io be very effective and helpful for them.

Upon the Iearning, both group of students were tested.
They were given a same test. The test was “an inlerview with
a travel agency’. A tourist was to interview a travel agency to
gel some information before he/she come to visit Bali. After
the test, scores of both groups were compiled and compared
to see their differences. Daata of test result were analyzed
qualitatively. Resull of analysis was performed with formal
method, i.e. in form of narration.

I3I. RESULT AND DISCUSSION

A. Effectiveness of Mind Mapping Technic

The tests were focused op communication skill which
measurcs two main aspects of fluency and accuracy,
Fluency covers three sub-sections of fluency, pronunciation,
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competence, it provided students with meaningful language
use, and TBL could be adjusted with situation and condition
[9-12]. Research on TBLT in teaching English was also
carricd in integration with other models and for other
purposes, such as problem-based learning, projeci-based
lgamning, silabus designing, meaning-focus instruction, as
well as teaching strategy. TBLT wus very eifective as
students and activities are integrated in a meaningful
commuticative activitics and oriented on a goal that it can
help learners solve problem, finish projects, and make
conclusion, Moreover, TBLT was found more effective if it
was supported with analytic syllabus which focused on
learners ability in doing task in atrgei language without
grammar lesson carried out explicitly with procedural
syllabus [13]. This syllabus emphasized that forms or
grammar can be Icamed through focus on meaning technic
and grammar construction [14]. Thus, TBLT should be
supportive to a condition where the learning should suit
students’ cognitive, be able to involve students, as well as
fulfill their needs [7). In addition, it should be able to make
students "notice’, i.c. insert syniactic aspects, vocabulary, or
phonological aspects and other invo their mind [17].

Rescarch on TBLT havc been centralized on how
grammar was taught, how communication was dominated,
how one singlc form was introduced without paying attention
on integrating it with other form in leaming process, and how
siwdents were introduced with natural English. Those
advantages and disadvantages of TBLT were not judged as
its integration with other aspects. What if other aspect (i.e.
mind mapping) is involved in TBLT. The leaming is seen as
a one-full-session activity. This research was trying to
investiagte how ’mind mapping’ played a role in TBLT
implementation. Specifically, it is aimed at investigatin
whether or not mind mapping was cffective o cnhance
students’ engagement.

. METHOD
The qualitative study tried to prove if mind mapping was
cffective to enhance students’ engagement and

comprchension of the topic. Engagement, behavioral
intensity and emotional quality of a person’s active
involvement during a task, is very needed to enable
students’ successful learning. Students” involvement in
lcarning is of much importance which c¢an certainly
guarantee their meaningful learning. However, many
classes, for instance EFL classes ignored students’
involvement in any task or learning activity. Comprehension
refers to students” understanding of the topic learned. Liis an
aspect wilh which learners can be helped to interpret and
understand what is being listened and read. Mind mapping
is a techmic where students were given a task to focus their
attention on the topic prior to their producing an output.
Research participants were two groups of student
majoring in Business Administration Department each of
which consisted of thirty students. All students had same
level of English ability based on their English lecturer’s
daily achicvement report. The participants were divided into
two groups, onc experiment group and on¢ control group.
Both groups were given a threg-session English learning
cach. The experiment group was given TBLT approach with

Advances in Social Science, Education and Humanities Research. volume 354

mind mapping technic and the control proup was given
English learning with conventional method and materials.
The topic discussed was *‘making business letter”.

Data of research were effecliveness of mind mapping
implemented in EFL with task-based language teaching.
Mind mapping consists of two parts, they are ‘content’ and
‘language’. These two parts have been potential to enhance
their engagement and comprehension of the topic. Prior io
working out wriling iask of ‘making business lerer’,
students were given task to map their mind. Mapping
‘contenl” functioned to enable students to drawn in their
mind what information they will contain in letter of
business. Information is very important as it is the things
what language is used to express. Aspect of ‘language’ is
also supportive to achieve goal. Students were asked to
think, tv mventory, and to use what expressions, voeabulary,
clauses, structures are used to write letter. Good letter of
business is that contains enough content and appropriate
language.

In learning process, students were given clicitation or
lead-in activities with questioning technic. The activity was
done for ten minutes to introduce topic. During this stage,
stwdents were given related questions both open and close
questions. The questions were used atiract students’
attention to topic. Mind mapping was introduced after lead-
in activity finished. Mind mapping was presented in 20
minutes, It provided students with chance to discuss with
their friend or usc their intuition about content and language
needed when we want to wrile business letter, In its
implementation, students were given two boxes containing
content and language. The topic of mind mapping was
‘making letter of enquiry to an agro-tourism company.
Students had to inventory things tourist wonld see in an
agro-tourism company, i.e. what information they would
like to ask about and what form of sentences, noun phrases,
clauscs, words, or other linguistic properties needed. Afier
the two types of data obtained, smdents were asked to
formulaic information and form questions or seniences used
in writing inquiry letter, or interview. The next step is
speaking aclivity in form of interview. Students were asked
to perform an inierview either directly or via phone to agro-
tourism. Students spent 10 minuates to undertake interview
activity. Students performed it in turn. They acted as client
and owner or staff of an agro-tourism company. Interview
activity seemed to be very effective and helpful for them,

Upon the learning, botk group of students were tested.
They were given a same test. The test was “an interview with
a travel agency”. A tourist was to interview a travel agency to
get some information before hefshe come to visit Bali. After
the test, scorcs of both groups were compiled and compared
io seec their differences. Data of test result were analyzed
qualiiatively. Result of analysis was performed with formal
method, i.c. in form of narration.

III. RESULT AND DiSCUSSION

A. Effectiveness of Mind Mapping Technic

The tests were focused on communication skill which
measures iwo main aspects of flucncy and accuracy.
Fluency covers three sub-sections of fluency, promunciation,
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and comprehension, and accuracy covers two main sub-
aspects of grammar and complexity.

Beneath are test results of both groups. Control group
gaincd lotal scote of 605 and experiment group gained 710.
The experiment groups’ score was 17.35% higher than
control group. Average of control group score was 121 and
the experiment score average was 142, Both tables showed
that *fluency’ was the easiesl aspect and complexity was the
most difficult agpect. In the case of control group, fluency
was their easiest aspect (with score 135) and complexity
was the hardest (with score 110). Comprehension seemed to
be quite easier (with score 125) being compared to
pronungiation {with score 120) and grammar (with score
125} as shown in Table L

TaBLE]L CONTROL GROUP SCORES
Flueney Accuracy Total
Fl Pron Comp Gram Compl 605
135 120 125 115 110

Fl: fluency; Pron; pronunciation; Comp: comprehension; Gram: Grammar;
Corapl; complexity,

Experiment group members seemed to be more
competent than control group members. Even though the
increasc was not very sharp, their scores werp still higher.
Their fluency was the highest (with score 170),
comprehension was the second highest (with score 145),
pronunciation was the third aspect (with score 140).
Grammar and complexity were the hardest as shown in
Table 1, .

TABLEIL EXPERIMENT GROUP SCORES
Fluency Accuracy Taotal
Fi Pron Comp Gram Compl 718
170 140 145 130 125

ER ﬂucriéy; Pron: pronuaciation; Comp- comprehensing; Grany: Grammar;
Compl: complexiry.

The slight difference between experiment group and
control group (17.35%) might be resulted by duration or
learning hour. A three-scssion meeting seemed to bc a
stightly limited learning time for the class. Even though, the
instruction was initiated and atfixed with cad in activity and
task of mind mapping, three sessions are not considered
enough for students to implement those technics as there
was only one topic discussed. In order to make students
aware and get effect from learning, there should be more
intensive mectings offered to students with some different
topics. By doing so, students will be more aware of and get
used to it. Even though their final outpul is o be able to
write letter of inquity, ‘lead in activity’ and ‘mind-mapping’
as a task could empower students’ communication skill and
cnable them to do verbal interaction using structures and
expressions needed as they writc letters of inquiry. Thus,
TBLT was found to be very effective (o improve students’
skill in communication, by ignoring number of forms they
are laught in the task. This is in line with successful of
implementation of TBLT to improve lcarners’ speaking skill
[7-13].
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B, Students' Ideas Extension

Students’ success in performing verbal interaction and
writing letter of inquiry depended very much on how rich
they were al ideas, Their flow of ideas were influenced with
the condition. Mind mapping, particularly, was effective to
extend students® ideas. Through doing task of scarching,
investigating, inventorying, and listing idcas on what
content or information and language they might nced when
making letter of inquiry to an agro-tourism company, they
were able to enrich their properties both language and topics
being asked. Being rich of both properties seemed lo be
helpful for them to create letter of inquiry and perform
interview. Mapping mind is a potential ethnic based on
which studenis were able to train themselves to outline a
dialog before performance. The main problem to cause them
stuck in doing intervicw or dialog was idea shortage.

Filling in boxes of content or information and language
expressions (mind mapping) was found uselul for students
even though they did this activity in a relatively short time.
The activity led in an effort to make preparation prior o
their producing questions of expressions. The combination
of treasures of information or contents to ask and language
cxpression used to ask made a good inventory in students’
mind. This is a good asset for students to have to succeed in
making verbal interaction or writing inguiry letters.

. Increasing Students’ Engagement

Students’ involvement in and during a task is very
essential to delermine whether or not they will succeed in the
lesson. The more time they invalve themselves, the better
comprehension and leaning ouicome they will achicve.
During lead-in activity and mind mapping, students were
very active involving and taking parts in lesson, Involvement
is indicated with how intensive and attracted they were in
doing any activity. Mind mapping was able to motivate them
exploring lesson more easily before they were forced to
produce a writing. As writing was realized to be a very
demanding, less interesting, and a bit stressing produclive
activity in an English lcsson, being introduced with mind
mapping and an initiating speaking activity through the fead-
in activity seemed attracted and triggered their motivation e
do follow the lesson. Writing lesson was found as boring as
learning grammar explicitly, thus TBLT is not suitable for
such English lesson like the Engfish taught io Japan [1-4].

V. ConcLusioN

In conclusion, use of mind mapping in English lcsson
could achieve threc main target; (1) learning effectiveness;
(2) extending students’ idcas; and (3) increase in students’
engagement on the fesson. However, as the three-scssion
class meeting was considered very limited in accordance
with experiment group’s achievement, a longer learning
duration should certainly be on trial to scc effectiveness of
the mind mapping technic. In addition, number of rescarch
participants, research locus, data collecting method and
tools should also be change to see its effectiveness.
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