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Abstract—The study aimed at investigating how sociological aspects can be inserted into Task-Based Language Teaching
(TBLT). There were two groups of a student majoring in Tourism invalved as research participants. They were 4-semester
students who learned subject of Intcrmediate English. There were some approaches found to be supportive of TBLT. The
last innovation of the sociocognilive-transformative approach proposed by [1] successfully inserted social aspeet into
TBLT. However, it was restrictedly implemented in tcaching writing. The recent cndeavor tried to apply pragmatics to affix
TBLT in teaching English. Socielogical aspects pragmatics offers are the implemcntation of power (P), distance (D) and
rank of imposition (R) of the hearer (H) [2]. PDR was introduced in two types depending on the hearers” status, they are
high (P+D+R+) and fow (P-D-R-) of hearer (H). These aspects werc implemented in special technic of TBLT that was ‘role
play’. Rolcplay which contains scenario could successfully involve sociological aspecls and was easily understood by
students, Students were able to produce ulterances correctly and appropriately. In order for students to understand easily
whether scenario contains P+DHR+ or P-D-R-, students should implement procedure SPEAK which requires students to
rccognize (Setting, Participants, End, Act Sequence, Key) [3]. Lastly, speakers’ consciousncss plays is very supporttive of
studenis’ success in producing utterances.

Keywords—Indonesian EFL, pragmatics, sociological aspect, speakers’ consciousness (SC), TBLT.

Introduction

There have been some approaches used in implementing task-based language tcaching (TBLT). As TBLT was found
clfective to improve studenis’ communicative competence (CC), it becomes a design which has been used worldwide [41-
Some TBLT approaches to TBLT had been tried to scholars in the world, such as srammar translation method [5], audio-
linguat approach, direct method, natura! approach, and communicative languagc teaching (CLT) [6] [36]. Besides, Long and
Croockes [7] introduce Presentation Practice Production (PPF) which offers three steps for teaching a topic. Apart from i,
Test Teach Test was also issued which focused on giving students test prior to Lhe learning and upon the learning.

Grammar translation method was familiarly implemented for EFL class in Japan and Korea. Confucian is the basis
pursuant lo which citizen of both countries are coped with in their daily lcarning activity. This belief regulates students Lo be
very respeciful to their teachers, thus a compatible teaching design applicd in both countries is also that which focuses on
teacher (teacher-centred). Thus, Grammar Translation Method and Test Teach Test (TTT) fit the people belief in both
countries. The belicf was gradually left behind as learners’ goal was to be able to usc the langnage in verbal interaction. The
paradigm was triggering theorists to develop CLT approach which totalty cnds at students’ language skills, particularly
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spcaking [8], [9], [10], and [1]. CLT was designed pursuant to failure of a number of approaches contributed in linc with
reaching students’ speaking ability. Indccisiveness of PPP and TTT. particularly, stimulates the presence of CLT which
oplirnize target language (TL) as a tool to communicate not as the object of learning [8], [91, [10]. Since then, CLT has been
the most familiar one as it bas been relevant and supportive to ESL and EFL lcarners’ goal of mastering communicative
skill.

Tn accordance with current paradigm, i.¢. using English is not only the matter of how to use form or language {(grammar
and structure) correctly, but alse how fo usc the language appropriately in a ccrlain situation, culture begins to be an aspect
given much attention in implementing TBLT [11], [12], [13}, [14]. Based on his idea, TBLT should be affixed with socio-
cognitive-transformative approach which integrate the cognitive, sociocultural, and transformative learning principles in
language pedagogy [13]. Thus, TBLT will be able to integrate current principles of learning, such as coilaboration,
contextualization, differentiation, ICT integration, process orientation, reflective learning, and spiral progression.

Barrot’s work [13] introduced a sociocognitive-transformative approach to teaching wriiing for ESL learners. His design
was siimulated with the failure of former approaches in teaching wriling, such as (a) product approach [15]; (b) process
approach [16]; (c) genre approach [17]; amd (d) process genre approach [18], [19]. The sociocognitive-tranformative
approach was the further development and improvement of genre process approach. [13] introduced the approach to
teaching writing to ESL students as it takes a functional interactional view of language in which writing is treated as an
activily to express meaning and to build and realize interpersonal relation and social transaction between interlocutors. This
idea was supported by Ellis [20] idea that learning occurs when leamcrs’ internal mechanism interacts with linguistic
environment and social environment and {21] concept that language is not acquired for the sake of acquiring it but to
petform sacial actions. This approach consists of a set of procedures. such as setting objective, giving diagnostic task,
answering self-assessment rubric, providing inputs for learners, and doing comprehension check by giving lcarner target
reading text, lcamers extract sentences, niroducing language components, learners start writing. Specifltcally, the stages arc
formmlized into six steps. (1) preparation; (2) modelling and rcinforcing; (3) planning; (4) joint construction; (5)
independent construction; and (6) revising,.

Involving culiure in EFL class is also provoked o be an cssential thing as foreign culture (FC) loarning contributes to
the success i language learning [22]} [37]. In line with it, {23] poinis out that success in language learning is conditional
upon the acquisition of cultural knowledge; language leamers acquire cultural background knowledge in order {o
communicate and to increase their comprehension in the target language (TL). And research had proven thal linguistics
phenomena are related (o their society and culture [24], [25], [26]. Hsin’s [22] works deals with how language and culiure
arc placed as curricular contents in an English-as-a-foreign language (EFL) situation. Culture also an aspect positioning a
potentials agent in learning target. Communicative Competent (CC) exposed a number of competences onc has to reach to
be considercd competent, such as linguistics (grammatical competence). socio-linguistic, pragmatic, discourse competence,
and strategic competence [27], [28], [29]. Unlike [13]. [22] did not give a clear cut on how to inseri culiural aspect explicitly
in the learning activity.

Corbett [30] in other side discusses an intercultural approach to second language education. He fostered that learning
ncw language is a process of acculturation, the process by which learners are encouraged 1o function within the new culture
while maintaining their own identity. The integration of culture into the language classroom has a profound impact on the
averall goals of the language curriculum, promoting us to reconsider why we arc lcaching learners to communicate in an 1.2
at all. It is important to consider in setting EFL class as one of learning oulcomes is intercultural communicative comperent
(1CC), a complcx combination of valuable knowledge and skill. Corbeit {30] introduced a task for intercultural classroom
which is adopted from [31] [38] framework which consists of Geal, Tnput, Activities, Learner's Role, Teacher’s Role, and
Setting. He further proposcs a task sample to promote cultural awareness of learners, which consists some aspects, such as
Participant Role; Conversational Focus; Culture Purpose; Procedure; Language Exponents; and Opportunity for reflection.
This paper aims al identifying cultural aspcet by which TBLT can be insericd.

Sociological Aspects

Barrot [1] introduced socio-cognitive-transformative approach as a way how to involve eullural aspect in TBLT. This
approach was implemented i teaching writing o ESL class. Corbett [30] introduccd a task for mtercultural classroom
which is adopted from [31] framework which congists of Goal, Input, Aclivities, Learner’s Role, Teacher’s Role, and
Setting. He further proposes a task sample Lo promote culiural awareness of learners, which consists some aspects, suct_n as
Participant Role; Conversational Focus; Culture Purpose; Procedure; Language Exponents; and Opportunity for reflcction.

Beneath are how sociological aspects inserted in language learning.



2703
Power, Distance and Rank of Impasition as Sociological Aspects

Culture is an important aspect to consider if learners of a language target ta achicve CC. Paying attention io TL culture will
give a greal deal of sucuess as the success of the communication is the condition when the hearers feel convenient with the
speakers’ utterances. Convenient utterances implies those which respect hearers™ norms of language. Thus, we have (o
involve pragmatics as basis for cultural aspect by which hearers” lmguistic norm is touched. Inserting pragmatics into
teaching materials is one of ways (o involve culture in learning a language [32]. [33]. In its implementation, [34] introduced
leaching procedure using STRAT (salutation, information, request/refusal, alternative, thanks) was eflective stages utilized
in teaching English, whose focus was on teaching how to make request and refusal.

Pragmatics comprises pragma-linguistic and socio-pragmatic aspects. The former aspect refers to ‘form-function
mapping’ and the latter refers to ‘form-context mapping’. Socio-pragmatic aspect, our attention now, is the one which is
realized with the use of aspect of power (P), distance (D) and rank of imposition (R) [2] [39]. Power {P) refers to the power
of hearer (H) the speaker () talking to. Hearers who have bigger P arc mostly those who have higher in peccupational
position, higher social status, or higher in social position, for instance leader of traditivnal organization, priest, or other,
Distance refers to the distance between speakers (S) and hearers (H). The bigger the distance between § and H is, the more
polite the utterances should be. Bigger distances between H and 5 is usually influenced by the same aspects as in what
situation P is. People having higher occupational position at work place, people having higher social status, people having
higher social dutics in social organization will ceriainly have bigger distance with those who do not have so. Rank of
imposition (R) refers to the condition if S utterances impose H. For instance, high R is identified with § questions, (such as
request, command, dircction, and others) which arc imposing H. These aspects function Lo make uiterances polite. When H
has higher P and D (P+, D+) as well has bigger R (R+), the utierances produced by S will certainly be more polite {43] [¢4].

Inserting Sociological Aspects in Language Ledrning

As module used in English learning is based on functionai syllabus. language functions obviously appear in every unil.
They are used to introduce students form or language focused in the unit. Language functions diver in every unit depending
on what the unit is about,

Sociological aspects of PDR are mostly involved in unit materials which consist of directive speech acts, such as
requesting, commanding, directing, telling things, and instructing. Even though not all unit contain these speech acts, each
unit can be related to these speech acts. Unit of “describing weather’, for instance, which is focusing on qucstions around
weather, such as ‘what is the weather like in your country?’, *Is it hot or cold there?’, *Does it rain much in your country?”,
‘what is the temperature like there?” and so forth. These general questions may be hard to be changed into more polite
question to meet appropriate hearers P+, D+, and R+. However, introducing stedents with “bi-clause question” enable
teachers to design questions which can foster the involvernent of sociological aspects of PDR. This invites teachers’
creativily to design appropriate learning materials. Some expression to initiate bi-clause questions, such as “could you tell
me....". “would vou please tefl me....", ‘please tell meif....", ‘T am wondcring ...... 7. and “would you mind telling me....".

Students have to be iniroduced with differences between polite and impolite ot colloquial type of questions, how o
convert colloguial questions to be polite questions, in which situations those types of question are appropriately used, and
provide them with role play consisting of scenario that enable them to make questions in accordance with PDR.

Role Play

Rolc play plays an important role fo trigger students to be aware of situation when to produce polite utterances and
colloquial utterances. With scenario il contains, role play will be ablc to guide students to do so. Apart from task which cun
stimulate students 1o produce communication activities, role play also take part to atiract siudents to expose their
communication. Thus, the scenario in role play should be designed in order for it to be abie 1o raise their consciousacss of
polite and less polite, formal and informal situation. The scenario should certainly contain situation where PDR (either P+
D+ R+ or P-, D-, R-) are used. Thus, “asking for information’, for instance, can be the common language function that can
be used in every unit of the module, such as ‘asking for mformation about weather in a certain place’, *asking for
information about one's work’, ‘asking for information about prices’, ‘asking for information about a place of interest’,
‘asking for information about one’s favourite city’, ‘asking for information about one” plan for weekend’, ‘ask_'mg f:or
information about onc’s memorable experience’, ‘asking for information about activities in the past’, ‘asking for
information about sequenge of doing thing, *asking someonc (o leave message’, ‘making invitations’.
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Method

This is a qualitative research aiming at identifying sociological aspects based on which TBLT can be inserted. Researchers
and theorists found that some approaches had been applied to TBLT, and those research concluded that the most corrent
approach of CLT was the onc which had succeeded lcarners in gatning communication skill. However, Lhe work of [1} [41]
finally leaded in our consciousness that language learners’ success is not merely the condition when they are ahle fo speak
the language correctly, but when they are able to usc the language functionally and appropriately. This stage requires that
learners have to be awarc of and pay alteniion to sociological aspect.

TBLT approach was applied in the teaching of English for T ourism students. This approach was used to affix the
teaching of English and o design English learning module for the students [40][42]. The module was uscd for subject of
“Intermediate English™ which was taught for onc semester. Two classes of students in semester four (cach of which consists
of thirty people) were used as rescarch participants o whom the conventional approach and TBLT approached with the
designed module were implemented. The teaching model (learning module, TBLT approach, and lcarning syntax) was
found successful. The experiment group of students was able to improve their ability upon they were given learning for
somc sessions. Fo desigh culiural TBLT, both groups wure used as research participant. During the learning, aspect of
culture and sociology was insertcd in the malcrials. This aspect was inserted and fused in the language or form. In ils
implomentation, the tcaching of form or language function was related to aspect of sociology of the hearers. The language
Functions of cerfain unit which were used in making dialog were designed and developed based the hearers. They were three
kinds of hearers used, such as hearers with P+, D+, R+, hearers with same P D R, and hearers with P- D- R-. The learning
took place for ten sessions. Both groups were given the same materials and treatment. The learning was successful as it was
very comprehensible for learners. They seemed enjoyed the learning and could conduct dialogs using the language function
quite comrectly and appropriately. At the end of learning sessions. studcnts were mterviewed to obtain their perspective
about implementing TBLT with insertion of sociological aspects and their comment and suggestion on what endeavor o
take into account for its improvement.

Finding and Discussion
The Importance of Role Play

TBLT offers some technics to be used when English class is conducted. The iechnics include: story-telling, problem
solving, matching, ordering and sorting, listing, filling out forms, role play, information gap, listening and filling forms,
comparing (finding similarities and differences), sharing personal experience, and project. Of the many technics given, ‘role
play’ is a very potential Lechnic to expose sociological aspects. It can be affixed with the aspects as role play is comprised of
scenario in which aspects of sociolinguistic. Aspects of PDR (either P+, D+, R+ or P-, D-, R-) can be inserted in the
scenario. :

A

You are a student of fast semester. At this semester you are to make a thesis for your
school fast requirement before you graduale. You need to comsult your project and the
project repott to your advisor. As you wani lo meet your supervisor at (his housce, you
need Lo get a permission. Make a phone call to him and ask whether you are permiticd
to come over, ask for his exact addrcss, the mecting lime and otlher relevant
informaltion.

B

You arc planning to visit your closc friend who you have been meeting at class so far.
You want to come over to his/her house in order to know histher house, family and so
forth, Make a cal and ask himvher to tell you the cxact address, the way to get there
from your place, the public transportation to take and other information you need.
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Giving scenario is very essential as students will be trained 10 comprehend it before producing response. Providing
students with time to comprehend the scenarip will build their awareness. Even though given only a few minutes prior to
their producing response, students could use the given chance very optimally and effectively to build a comprehensible
inpul in their mind. Having comprehensible clear cut about the role play card scenario enabled students to produce
appropriate utterances.

Rolc play card A above clearly explains what students should do. The scenario can clearly be comprehended which type
of PDR of the two types it conlains. Seeing from the setting, participanis involved, cnd of conversation, act sequence, and
key, the scenario requires a formal talk, thus it involved P+, D+, R+. The setting is on phone talk which involves two
participants of student and lecturer. The end of the talk is to ask permission to meet the lecturer, The act sequence contains
steps or action the student needs to take. Key of the talk is via phone. This situation suggests that power (P) and distance
(D)) of H is higher than 8. In addition, S also impose the H by asking a permission to meet for a consultation (R+).

Sceing from the role of communication, role play card B containg less formal talk. Even though it takes place on phone
(as the card A), but participanis invalved are friends who have close rclation onc another. The ond of talk is to ask for
infornetion about his friend’s address, way to get there, and public transportation available, The act sequence involves talk
from the S to via phone asking aboui his friends” address, the way to get to a place, and a public transportation to gct 1o a
place. Key or method used in the talk was a less formal way as S and H are close friends. The indication was used by the
students thal this role play scenario contains less power (I'-) and low distance {ID-} of H. In addition, it also foster lcss
imposition of § to H.

SPEAK Procedure

Recognizing type of PDR in prior is very much of assistance for students as they will have a standing point. This activity is
quil hard for most of them. Type of PDR seemed to be challenging for students formerly as they did not use to do it. This
happens as they used to be engaged with general English lcarning with CLT approach [8], [9], [10]. CLT which is also
bascd on {35] concept “fluency prior to accuracy’, focuses en Engiish language for communication without tracking
students lo comprehend language rules in prior. Richard’s [35] concept of CL.T had been inspired English teacher, lecturcrs,
or trainers to in conducting English classcs. This concepl had been underpinning them o teach students communication,
Thus students were introduced with procedure to recognize PDR sociological aspect, called SPEAK,

SPEAK which refers to Setting, Participants, End, Act sequence, and Key is a procedure pursuant to which students
could recognize PDR aspect of a scenario. The role of speakers taken from ethnography of communication by [3]. Thig
formula is strategic to implement when analyzing a rofe pay card scenario to see whether it serves as situation having P+ D+
R+ or P- D- R-. Prior to producing utterance to response to scenario, they have to consider the type of PDR of H, whether it
was low or high PDR. By doing so, students will get a clear understanding on what ulicrance to make. As students found it
hard to draw in their mind how to know whether a role play scenario contains one of PDRs, students were taught to usc
SPEAK. They have to determine each these dimensions which are closely related one another. They have to find out setting
of cvenl, participants involved in the cveni, end or goal of speech event, act sequence which are done by S and H, and key
ot the way how S and H conduct communication. Determining getting (8) of speech event is important even though it is not
as overt as ‘participant’ (P) in telling student PDR level. ‘End’ (E) or goal and ‘Act sequence” (A) are aspects that give a
very clear picture of hearers’ PDR level. This procedure was carth using for students. However, they had to practice hard in
their beginning before they finally got used to de so.

Building Speakers’ Consciousness

There were some stages students had (o pass prior t their being able to produce utterance of responses. Apart from deFidizlg
sociological aspects, determining pragma-linguistic aspect (form or language) used in performing the speech acts is a_lso
demanding. Besidcs, students were also bond up with time to produce uiterances. In order 1o be able to kcc_p conversation
natural, shudents have to spend normal span of time fo produce responses. Thus, to make accurate, appropriate uilerances,
with a normal length of time, students have to be competent. Thus, they have to be conscious. ‘ )

Speakers’ consciousness (SC) on sociological aspect is an essential thing to consider, As_ stludeuts’ experience fiurmg
class experiment drew, they seemed to find difficulty Lo decide sociological aspects a scenario involved. It Fook quit long
enough to be able to determine the aspects before finally they could madec up their mind. SC will determine success of
speakers in producing responses. When they are able to build quick consciousness they will be able to produce utterances
more spontancously.
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Conclusion and Recommendation

P D R uare not the only aspect to be implemented. There arc other aspects which need to be applied, such as facial
expressions, mimic, body language, and other supporiing aspects. Sociological aspects of PDR can possibly be inserted in
TBLT, one of the method is by providing ‘role play’ activity. Role play consists of scenario which can be used as a media to
introduce many kinds of situation in which many kind of PDR can be wserted. In cxeculing learning in class room,
especially when conducting communicative activity, SPEAK formula (Setting, Participants, End, Act sequence, and Key)
[3]. This procedure focused on giving students chance to speak language with their friends. In addition, building students’
consciousniess is important. Instructors may promote to students with activities or task which can attract their consciousness.
I addition, giving students chances to practice the role play cards in order for students to get used to practice it is effective.
By giving such practice students will get used to doing it, and students’ pragmatic consciousness will be obtained.

English teaching in class toom should be design to introduce pragmatic particularly sociological aspects, The learning
would better if it applies role play activity. Scenario of role play may be designed by inserting situation which vary aspects
of socio-pragmatic of PDR (both higher level of PDR or lower level of PDR).
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